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IEREST
Intercultural Education Resources for Erasmus Students and their Teachers

Module 1 - Activity 2

Anti-discrimination study circle
1. Introduction
This activity encourages students to reflect on discrimination and how it can touch upon everyone through implicit or explicit processes. In this activity students first discuss their own experiences of discriminatory practices in their own environment and elsewhere. Then, through the series of tasks, they are gradually guided to analyse discourses of discrimination in the media (TV news and the Internet) by deconstructing images of otherness, which are often conveyed by specific language choices. The ultimate objective is to enable students to apply what has been presented and discussed within the study circle of the class to their own explorations of discriminatory events/texts/images in their own lives and communities, and in the context of their future study abroad. 

The estimated overall time for completing the activity is 10 hours.
2. Learning objectives and outcomes
	
	Learning objectives

This activity aims to enable students to:


	Learning outcomes

Learners will be able to:

	4
	Consider the problematic nature of using certain terms (e.g. ethnicity, race, nation) to frame identity.


	Recognize and explain the problematic nature of using certain terms (e.g. ethnicity, race, nation) to frame identity.

	5
	Explore the role of power in dominant discourses (media, political, institutional) and reflect on how these discourses lead to perceiving people from other backgrounds in certain ways.
	Recognize how their subjective worldview may be influenced by dominant discourses (media, political, institutional); and how their worldview influences their perceptions of themselves and (their interactions with) others.



	7
	Understand how key concepts such as stereotyping, ethnocentrism, essentialising, and prejudice can lead to misunderstandings and misrepresentations of people from other horizons.


	Recognise when misunderstandings may be the result of stereotyping, ethnocentrism, essentialising and prejudice.

	8
	Reflect on some of the myths about study abroad and interculturality (interaction, language learning, identity, culture, etc.) in order to (re)frame expectations about the mobility period.


	Set realistic objectives in relation to intercultural encounters, including language and communication expectations, for their stay abroad.


3. Overview and description of tasks
	Task 1.
Waking up to racism in our lives 
	· Introduce the activity and its objectives.
· Stimulate class discussion on students’ experiences of discriminatory practices in their own environment and elsewhere.
· Provide explanations of some theoretical concepts (e.g., ‘discrimination’, ‘racism’ and ‘neo-racism’).


	Task 2.
“Go home!”
	· Show a video clip of a report by Al Jazeera on the “Go Home” campaign in the UK.
· Split the class into groups and ask them to answer the questions in Attachment 1.
· Discuss the answers to the questions in plenary.


	Task 3.
Focus on language (1)
	· Provide an explanation of the role of mediated discourses in reproducing power inequalities by giving voice to some categories of people.
· Divide students in groups. Students analyse the Al Jazeera report again with the help of Attachment 2.
· Invite groups to compare their analyses.


	Task 4.
Focus on language (2)
	· Provide further explanation of the concept of discrimination.
· Introduce discourse analysis.
· Ask students to analyse the comments posted under the Al Jazeera video clip with the help of Attachment 3.


	Task 5.
Looking for an accommodation


	· Stimulate class discussion on students’ experiences of renting accommodation.
· Introduce students to Attachment 4 (which presents some rent advertisements with several instances of discrimination) and facilitate a class discussion on discrimination issues in housing and renting.

· Ask students to write an answer to the author of a discriminatory advertisement published on an accommodation site on the Internet.
· Encourage a class discussion in order to summarise the main point of the activity.
· Show the scene of film Life is Beautiful (Benigni, 1997) where discrimination is presented through signs and notices.
· Ask students to self-assess their learning.



Task 1. Waking up to racism in our lives
Time required: 1 hour
Task overview:  In this task, the students will be introduced to the concept of ‘discrimination’ (i.e., the denial of opportunities and equal rights to individuals and groups based on some type of arbitrary bias such as gender, race, social class, etc.) by reflecting on their personal experiences and/or commenting on episodes that happened to others, including those reported in the media.
1. Divide the students in groups and ask them to share their experiences of discrimination. They may discuss a personal experience, or an observation from the community, the media, films or novels, answering the following questions:

· Have you been subjected to discrimination?

· Have you seen others being subjected to discrimination?

· What words and phrases have you heard being used?

· What attitudes were the speakers conveying when using such words and phrases?
· What was your reaction?
The groups take notes, in order to discuss their reflections with the class in plenary.

2. In order to help students in this discussion, explain that discrimination can take place in relation to identities, linked to gender, religion, social class, race, culture, nationality, ethnicity, skin colour, etc. See Slides 2-9.
Task 2. “Go home!”
Time required: 2 hours

Task overview: The students watch a video clip of a report by Al Jazeera of a provocative campaign aimed at cutting the number of undocumented immigrants. Large billboards warn “go home or face arrest”. These have been placed on vans, which are then driven around certain London areas. The UK Government, responsible for this campaign, has been accused of racism. We recommend teachers look for similar videos which may be more relevant to their specific context or more accessible to their students from a linguistic point of view.
1. Show students this video clip of the Al Jazeera report: http://www.youtube.com/watch?v=4D3EJ9mCZq4
2. Ask students to work in pairs and answer the following questions (see Attachment 1).
· What message is implied in the “Go-home” campaign?

· Who is the campaign aimed at?

· What attitude does the campaign express towards all immigrants, whether legal or illegal? 

· How are the illegal immigrants named and referred to?

· How are the immigrants described? What qualities or characteristics are attributed to them? 

· What is the political motivation behind such a campaign (i.e., to win votes)? 

· The reporter uses the expression “racial profiling”. What does this term mean? What ideological stance does this term suggest (e.g., towards immigrant groups)?

· Which representatives of society or authorities are asked to give an opinion on the matter? What arguments do they present about the immigrants and against the campaign?

· How do you know whose point of view is presented? Is it that of the ‘dominant group’, or of the ‘out-group’?

· Is there any use of euphemisms, intensifiers, or down-toning? What effect do these devices have on the presentation of the issue?

3. In plenary, ask students to compare their answers and comment on those given by the other groups.
Task 3. Focus on language (1)
Time required: 2 hours

Task overview: In this task, while working on the same text, the students are encouraged to draw on the theoretical input to explore the language used in order to understand how discrimination works from a linguistic point of view.

1. In order to introduce this task, mention to students how mediated discourses (television and newspaper reports, movies, comics, etc.) often present groups of people in simplistic ways that revolve around the idea of a superior ‘us’ and an inferior ‘them’ (Henry et al., 1995). ‘They’ often refers to any out-group such as ethnic or religious minorities, gay/lesbian people, homeless people, illegal migrants, asylum seekers, refugees, women; while usually ‘we’ corresponds to the mainstream group(s) who often hold positions of power in society. See Slides 31-35.

2. Ask students, in groups, to listen to the Al Jazeera report presented in Task 2 several times in order to identify language occurrences which may present instances of the idea of a superior ‘us’ and an inferior ‘them’, according to the information provided in Attachment 2.
3. As a final class discussion, asks students to report the results of their analysis to the class and foster a debate using the following questions, if needed:
· How are the illegal immigrants named and referred to in the campaign?

· How are the immigrants described?

· What qualities or characteristics are attributed to them?

· Is it possible to understand the reporter's stance (which may or may not be that of Al Jazeera)? If so, what words/phrases does the reporter use to convey such a stance?
· What instances of language mitigation and intensification have you found, if any?

Task 4. Focus on language (2)

Time required: 2 hours

Task overview: On YouTube, beneath the Al Jazeera video clip which students analysed in the previous task, there are a number of comments. Students are asked to browse through these and apply to them additional analytical tools provided by discourse analysis.

1. With the support of Slides 27-30, introduce students to the concept of ‘discrimination’ and stress the role played by language in creating and perpetuating discrimination, which is here defined as the denial of opportunities and equal rights to individuals and groups based on some type of arbitrary bias.

2. Besides the concept of ‘discrimination’, explain to the students what critical discourse analysis is (see in particular Slide 35). Critical discourse analysis helps reveal how language can be used to reproduce existing social inequalities, and in the process, legitimize them. Through a detailed study of strategies of argumentation, rhetorical figures, lexical choices, and propositions, critical discourse analysis unmasks how everyday talk and mediated texts communicate hidden inequalities in representing the self (i.e., usually the self of the elites as authorized sources of knowledge) as positive and the other as negative. 
3. Invite students to apply some of the conceptual tools offered by critical discourse analysis (Attachment 3) to the comments which are displayed beneath the Al Jazeera video clip, which they have worked on previously. In particular, ask students to browse through the comments and identify the strategies used by their authors to promote their views. Attachment 3 offers a complete overview of possible strategies, e.g., “Apparent denial”, “Subtle denial”, “Apparent concession”, etc. (Van Dijk et al., 1997).
Task 5. Looking for accommodation
Time required: 3 hours

Task overview: The class discusses different practices in renting a room (or finding a room to rent) and the discriminatory messages one may encounter. Then they imagine writing a comment in response to one of these discriminatory rent advertisements on the Internet.
1. Ask the class to exchange ideas and experiences about different practices when looking for an apartment: How did they find the apartment where they are living now? How will they look for accommodation when they are abroad? What do they know about the practices usually adopted by students to rent rooms and apartments in the city of their Erasmus destination? Several different practices may be mentioned by the students: accommodation may found through the university accommodation offices, rental agencies’ websites, advertisements on university notice boards or in public places, etc. 

2. Introduce students to the advertisements in Attachment 4 and ask them to describe what they see and read. If the following reflections do not come naturally out from the class discussion, make students aware that:

· In the past, discrimination was more overt than in the present, see for example, Figure 1.
· The fact that discrimination is less visible than in the past does not mean that it does not exist. In fact, it is still persistent and it may be directed towards different groups of people (immigrants, people from other regions, smokers, students, Erasmus students and people with different political or even religious ideas, beliefs and practices). See, for example, Figures 2, 3, and 4.
· The peculiarity of the advertisement in Figure 5, which indirectly conveys the message that usually Erasmus students are not welcomed. In addition, we can see the words “no Lega!!!”, which is a form of discrimination against people who support the Italian political party called ‘Lega Nord’. This is ironic, since the Lega Nord is a party which firmly stands against immigration.
Finally, ask students how familiar they are with notices like these. What variants of house-renting forms of discrimination do they know of, if any?

3. Students imagine that one of these discriminatory advertisements is published on an accommodation site on the Internet. Ask them, in pairs or groups, to write a comment addressed to the author: what would they write? 
4. To conclude the activity and stimulate debriefing:

· Ask students to read their texts and encourage class discussion, picking up on opportunities to revise the key theoretical issues introduced in the previous tasks.
· Show in class the scene from Life is Beautiful (Benigni, 1997), where discrimination is represented as an intrinsically ridiculous practice. The movie clip is available here (English subtitles): https://www.youtube.com/watch?v=QL2IwNIJaAg.
· Invite students to self-assess their learning with the support of Attachment 5. Invite students to share with the class their reflections about their own learning. 

4. Assessment methods
· Self-assessment using the form (see Attachment 5) provided at the end of the activity (Task 5).
· Teacher assessment, using the same form used for peer assessment (Attachment 5).
5. Suggested readings
· Jiwani, Y., & Richardson, J.E. (2011). Discourse, ethnicity and racism. In T.A. Van Dijk (Ed.), Discourse studies: A multidisciplinary introduction (pp. 241-262). London: Sage.
· Hoskins, B., & Sallah, M. (2011). Developing intercultural competence in Europe: The challenges. Language and Intercultural Communication, 11(2), 113-125.
6. Materials and resources

· A computer, access to the Internet, a projector.
· The IEREST slides.
· Five IEREST attachments:

· Attachment 1: Table for the analysis of the “Go home” campaign (Task 2).

· Attachment 2: Suggestions for language analysis of the “Go home” campaign (Task 3).

· Attachment 3: Guidelines for language analysis of the comments beneath the Al Jazeera video clip (Task 4).

· Attachment 4: Examples of discriminatory rent advertisements (Task 5).

· Attachment 5: Self-assessment grid (Task 5).
Attachment 1 (Task 2. “Go home”)
Answer the following questions in your group.
	1
	What message is implied in the “Go-home” campaign?
	

	2
	Who is the campaign aimed at?
	

	3
	What attitude does the campaign express towards all immigrants, whether legal or illegal? 
	

	4
	How are the illegal immigrants named and referred to?
	

	5
	How are the immigrants described? What qualities or characteristics are attributed to them? 
	

	6
	What is the political motivation behind such a campaign (i.e., to win votes)? 
	

	7
	The reporter uses the term “racial profiling”. What does this term mean? What ideological stance does this term suggest (e.g., towards immigrant groups)?


	

	8
	Which representatives of society or authorities are asked to give an opinion on the matter? What arguments do they present about the immigrants and against the campaign?


	

	9
	How do you know whose point of view is presented? Is it that of the ‘dominant group’, or of the ‘out-group’?
	

	10
	Can you identify any euphemisms, intensifiers, or down-toning? What effect do these devices have on the presentation of the issue?
	


Attachment 2 (Task 3. Focus on language 1)
Jiwani and Richardson (2011) have developed a series of questions that should help us to observe how discrimination discourses are constructed through specific language strategies in the media and in other public texts.

In your group, listen to the Al Jazeera report several times and try to identify language occurrences of the five language strategies listed by Jiwani and Richardson (2011) below.
1. Referential Strategies: how are people named and referred to semiotically?

· People can be ‘labelled’ as a member of a group, thus losing their individuality and representing only the traits, beliefs, attitudes, and/or prejudice attributed to such a group and/or its members (e.g. immigrants, colonisers, racists, British vs. Brits, ‘browns’, illegals).
· People can also be named by their full name, their position, even given a title, which may suggest that they are ascribed a superior status, or a position of authority. On the other hand, some people are named by first name only, or even dismissed as only a member of the crowd or the public, thus receiving a less important place in the overall narrative. E.g., Theresa May, the Home Secretary; Sunny Hundal, journalist and campaigner; Dr Emma Jackson, a Glasgow academic; or: lefty lawyers, a bishop, commuters, etc.
2. Predicational Strategies: how are these people described? What qualities or characteristics are attributed to them? It may be useful to look at the adjectives describing individuals or groups, as well as at the verbs used to describe their actions. E.g. swamped by foreigners; hordes of Muslims; backward culture, primitive political habits and destructive (anti)social norms.
3. Argumentation: what arguments (explicit and/or implicit) are used to support these characterisations, and/or justify exploiting and discriminating against others? Negative judgement of the out-group may be supported by (alleged) negative actions. E.g. if you let them en masse into your country they will turn it into another dysfunctional messy third world hellhole; or: Illegal immigrants work for peanuts for unscrupulous bosses undercutting unskilled ‘legal’ workers.
4. Perspectivisation: from whose perspectives are such namings, descriptions and arguments expressed? The presentation can take the point of view of the ‘dominant group’ or of the ‘out-group’. Who is presented as ‘we’ and who as ‘they’? Who is the implied audience? This strategy also includes quotations: whose opinions and comments are quoted? Are they spokespersons for the ‘dominant group’ or minority representatives or experts? Who has chosen them as spokespeople for that particular group?
5. Euphemism strategy: are these utterances stated explicitly or implicitly? Are they intensified or mitigated? Use of euphemisms and down-toning will have the effect to minimize an act, a problem or somebody's responsibility. E.g. real problems may become ‘difficulties’, inequalities or racism may be called ‘fragile race relations’.
Attachment 3 (Task 4. Focus on language 2)

Contemporary forms of discrimination are mostly denied in everyday conversations and in mass-mediated contexts; however, a subtle wording strategy betrays underlying attitudes towards the Others, that is, the ‘out-groups’. Thus arguments (e.g. about Them and Us) can also be advanced by using less direct strategies such as disclaimers. These disclaimers are semantic manoeuvres that combine an overall strategy of positive self-presentation and negative other-presentation, and include moves such as:

1. Apparent Denial: “I have nothing against immigrants, but ...”
The speaker first introduces a mitigating claim, but gives no evidence that he/she has nothing against ‘them’. The preliminary denial often serves just as a face-keeping move to introduce a generally negative assertion. Denials are a strategy of defence, presupposing explicit or implicit accusations, and can be divided in several types:

1. Act-denial: “I did not do/say that at all”
2. Control-denial: “I did not do/say that on purpose”, “It was an accident”
3. Intention-denial: “I did not mean that”, “You got me wrong”
4. Goal-denial: “I did not do/say that, in order to…”
2. Subtle Denial: “They say that…”
Quotations (e.g. of official replies from the government spokesperson) are devices for distancing oneself from an opinion, meaning “I did not say this, they did…”, as well as a strategy for rendering the information more factual or objective.

3. Apparent Concession: “Of course, some Muslims are tolerant, but generally…”
Conceding exceptions makes the claim sound more objective and helps the speaker/writer to appear more tolerant.

4. Apparent Empathy: “Of course, asylum seekers endure hardships, but…”
Showing empathy and understanding for the ‘out-group’ makes the speaker/writer to appear more tolerant.

5. Apparent Ignorance: “Now, I don’t know all the facts, but…”
This is a face-saving strategy, since the speaker/writer admits in advance a lack of knowledge, allowing them to make an even wilder claim.

6. Reversal: “We are the real victims in all this…”
The roles of the victims and the perpetrators are inverted with this clever manoeuvre.

7. Transfer: “Of course, I have nothing against them, but my customers don't like to deal with black personnel...”
Blaming others for one's own position, actions, etc. gives the speaker/writer an excuse for their behaviour.

8. Mitigation: “The message may sound rather unpleasant, still they...” or “This may be a loaded connotation, but…”       

Using intensity markers such as emphasising particles (‘really’, ‘very’, ‘absolutely’, ‘only’) or expressions mitigating and attenuating the claim (‘doubtfully’, ‘questionably’, ‘trivial’, ‘insufficient’) can be an important aspect of the discourse as they either sharpen or tone down its ideational content and help construct a particular (perhaps ‘non-racist’) identity for the speaker or writer.

Adapted from:

Van Dijk, T. A., Ting-Toomey, S., Smitherman, G., & Troutman, D. (1997). Discourse, ethnicity, culture and racism. In T. A. Van Dijk (Ed.), Discourse studies: A multidisciplinary introduction (pp. 144-180). London: Sage.
Attachment 4 (Task 5. Looking for accommodation)
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Figure 1
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Figure 2
TO LET

Bed in a shared room. We are looking for a cheerful, dynamic flatmate who loves animals.

No smokers and no southerners 
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Figure 3
TO LET
Studio apartment, furnished, independent

No students or foreigners

Tel
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Figure 4
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Figure 5
	TO LET IMMEDIATELY!!!!!!!!!!!

Single room in an apartment close to the centre (via Vergerio).

Internet, telephone, television, washing machine, dishwasher, garden close by, eat-in kitchen, long balcony, 4 single rooms, 2 bathrooms, indoor bicycle rack.

Individual contracts for students.

Erasmus students very welcome.
Euro 282,00 all inclusive

Chiara xxxxxxxx

Mattia xxxxxxxx

Alice xxxxxxx

NO LEGA PARTY!!!

 


Attachment 5 (Task 5. Looking for accommodation)
This is a self-assessment grid to evaluate what you have learnt throughout this activity and how you learnt it. What do you think you have learnt to do? Taking the expected outcomes as a reference, identify both the positive points in your learning, and the aims you believe you still need to reach. 
	Outcomes
	I have learnt… 

I have learnt it thanks to…
	I still have to learn… because…



	4. Recognize and explain the problematic nature of using certain terms (e.g. ethnicity, race, nation) to frame identity.


	
	

	5. Recognize how their subjective worldview may be influenced by dominant discourses (media, political, institutional); and how their worldview influences their perceptions of themselves and (their interactions with) others.


	
	

	7. Recognise when misunderstandings may be the result of stereotyping, ethnocentrism, essentialising and prejudice.


	
	

	8. Set realistic objectives in relation to intercultural encounters, including language and communication expectations, for their stay abroad.
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