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ABSTRACT:
The paper tackles the concept of gratification and the need gratification theory with view to the creative process in a teaching environment, to then focus on the knowledge enriching need, to be found both in the teacher and in the student, the first one learning for the others, while the latter – learning for himself, to later also learn for the others.

   Were we to stop for one second from our hectic living, from our endless craving for success and happiness, we could remember Frank Capra’s words: “A hunch is creativity, trying to tell you something”. [1] So be it, the reader might respond and we do not object to this either. More than that, we have to admit that an individual’s inner nature represents more than physiology and anatomy; our inner-self is also psychology, yearning and basic needs. [2]
   Among other personality traits, creativity is hidden deep inside one way or another. Creative people are those who have a non-conformist attitude (epistemic and pragmatic). It is not enough though to have the ability if one does not have the motivation and the required attitude. Ability itself is not enough, as one could be intelligent enough but he/she may lack motivation. The bedrock of any motivation and attitude is the basic need gratification theory. The chief principle organization in human motivational life is the hierarchy of less or greater priority or potency regarding the basic needs. When they are not satisfied, the psychological needs dominate the organism, pressing all capacities to work. If relative gratifications occurs, then the next higher set of needs in the hierarchy start to dominate, and thus organize the personality; thus for example hunger obsessions turn into safety obsession. It then happens all the same with the other set of needs like love, esteem, self-

actualization. Even higher needs may occur after voluntary or forced deprivation, renunciation, suppression of basic needs and gratifications such as sublimation, ascetism, rejection, discipline, isolation, etc. The need is gratified when we experience the lack. When the need is gratified the organism is released to seek for love, independence, respect.
  Gratification of any need (basic not neurotic), helps determine the character formation. Moreover, any true need gratification tends toward improvement and strong development of the individual. Therefore, any need gratification is a healthy process, away from neurosis. Inversely, need frustration brings hostility, as opposed to friendliness in an individual. Many traits characteristic of the healthy adult are positive consequences of childhood gratification of the love needs such as the ability to withstand lack of love, ability to love without giving up autonomy, ability to allow independence to the loved one… Yet, the need to improve, the intrinsic need for something better has always been a drive that brings progress and progress comes out of new ideas, therefore from using creativity.
   Creative thinkers
   The investment theory of creativity (Sternberg and Lubart 1995) asserts that 

creative thinkers are like good investors: They buy low and sell high.[3] Whereas investors do so in the world of finance, creative people do so in the world of ideas. Creative people generate ideas that are like undervalued stocks (stocks with a low price-to-earning ratio), and both are generally rejected by the public. When creative ideas are proposed, they are often viewed as bizarre, useless, and even foolish, and are summarily rejected, and the person proposing them regarded with suspicion and perhaps even disdain and derision. Creative ideas are both novel and valuable. Why, then, are they rejected? Because the creative innovator stands up to vested interests and defies the crowd and its interests. The crowd does not maliciously or willfully reject creative notions; rather it does not realize, and often does not want to realize, that the proposed idea represents a valid and superior way of thinking. 
    The crowd generally perceives opposition to the status quo as annoying, offensive, and reason enough to ignore innovative ideas. Creativity is as much an attitude toward life as a matter of ability. We routinely witness creativity in young children, but it is hard to find it in older children and adults because their creative potential has been suppressed by a society that encourages intellectual conformity. We begin to suppress children's natural creativity when we expect them to color within the lines in their coloring books. Often the person we call creative is a particularly good synthetic thinker who makes connections between things that other people don't recognize spontaneously.

    Analytic ability is typically considered to be critical thinking ability. A person with this skill analyzes and evaluates ideas. Everyone, even the most creative person you know, has better and worse ideas. Without well-developed analytic ability, the creative thinker is as likely to pursue bad ideas as to pursue good ones. The creative individual uses analytic ability to work out the implications of a creative idea and to test it. Practical ability is the ability to translate theory into practice and abstract ideas into practical accomplishments. An implication of the investment theory of creativity is that good ideas do not sell themselves. The creative person uses practical ability to convince other people that an idea is worthy. [4]
          Since we mostly exist within an academic environment let us ask ourselves what academic creativity means. Academic creativity is a way of thinking about, learning, and producing information in school subjects such as science, mathematics, and history. Creative thinking and learning involve such abilities as evaluation (especially the ability to sense problems, inconsistencies, and missing elements); divergent production (e.g., fluency, flexibility, originality, and elaboration); and redefinition. Creative learning is a natural, healthy human process that occurs when people become curious and excited.[5]
          The following illustrate the difference between learning information provided by an adult or textbook and creative learning:  For example if we ask: ”When did Columbus discover America?” the answer, 1492, requires recognizing and memorizing information; inversely, if we ask for comparison and contrast between  Columbus and an astronaut, the answer requires more than memorization and understanding; it requires students to think about what they know.
       What can we, as creative teachers do to get creative students?
       Wise teachers can offer a curriculum with plenty of opportunities for creative behaviors. They can make assignments that call for original work,  independent learning, self-initiated projects, and experimentation. Using curriculum materials that provide progressive warm-up experiences, procedures that permit one thing to lead to another, and activities that make creative thinking both legitimate and rewarding makes it easier for teachers to provide opportunities for creative learning.

     We can try to use grouping criteria to get as much diversity of skill, interest, and background as possible in each group. Using a group of diverse experts is known as synectics.  Students may not be experts, but they are each encouraged to contribute from their unique experiences. We can ask them each to present their ideas to the group and ask for help adding features, new ideas, and so on. Practice with materials may lead directly to a creative final product. 

      Many artists do not believe in preplanning. They are inspired by the process itself. The enjoy interacting with the materials and the visual and tactile experiences that emerge as they work. The same way, each student has unique family rituals, customs, heritage, etc. Creativity flourishes when we are intimately acquainted with our content.  Most creative work happens when we are open to our immediate surroundings.

    Good teachers understand the surreal powers of subconscious minds, of imagination, and of creative thinking habits. The creative process includes preparation, incubation, insight, elaboration, and evaluation. Classrooms that include preparation, incubation, and insight might need to juggle two or three projects at once.
    As  creative teachers, it is our responsibility to review the results of a lesson or a unit.  As we assess the results, it is our responsibility to imagine other ways the lesson could have been taught.  It may be long before we teach a similar unit again, we have to remember what needs to be changed .Each time we try something, we should review the outcomes and try to imagine ways to make improvements.  If I am an uncreative teacher, it may be because I do not feel that I make mistakes. I know I am teaching in the same way I was taught. My instinct to imitate says I am doing okay. I may admit to some bad outcomes, but in my uncreative mind I blame my students for the bad outcomes.  I say, “Nobody can teach correctly for every student in a class and certainly I should not be held responsible for an unmotivated or ‘mentally challenged’ student.  Students have to do their part.”  If I tend to make excuses for what should be changed in my teaching, I will not be a creative teacher. 
     Unfortunately, studies show that many school administrators do not rate highly creative teachers as their best teachers.  Along with the propensity to be creative, these teachers may be less predictable, and maybe in some cases be less amenable to school policies.  Creative people are not only more fluent and flexible.  They are also more skeptical and maybe less respectful of authority. They may be more impulsive, more daring, and may be lacking in some social skills.  From this, we need to be warned that not everybody will appreciate our creative efforts so much that they will overlook our personality faults. The more creative we are, the more important it is for us to be good communicators and graceful colleagues.[6]
Serving as a role model for creative behavior is essential if you expect 

students and colleagues to engage in creative behavior. So think carefully about your values, goals, and ideas about creativity. It takes work to model creative thinking in action, but you don't have to be a creative genius. A terrific field-trip idea—or better, encouraging your students to think of one—is a good start. Students watch and respond to your example more than to your words. When teaching for creativity, the first rule is to remember that students follow what you do, not what you say. You can't simply talk the talk and expect results, you have to walk the walk.

         The main limitation however, on what students can do is what they think they can't do. We should bear in mind though, that all students have the capacity to be creators and to experience the joy associated with making something new, but first you must give them a strong base for creativity. Sometimes teachers and parents unintentionally limit what students can do by sending messages that express or imply limits on students' potential accomplishments. Gratuitous advice kills both initiative and self-confidence and is often incorrect. Such advice may be overt or covert communication about a person not having the ability to do certain kinds of things, or the personality to do other kinds of things, or the motivation to complete something. Let your students know that they possess the ability to meet all of life's challenges—their job is to decide how hard they will work to meet the challenges.

      Much—arguably most—of what we can't do in life is because we tell ourselves we can't (often because someone told us that we couldn't and we believed that person). For example, Rosenthal and Jacobson (1968) told teachers that psychological testing revealed that some of their students were going to bloom during the next year. The randomly chosen potential bloomers did perform better than the other students, a result sometimes called the Pygmalion effect. Some investigators argue over details of the methodology used in the Rosenthal and Jacobson experiments, but few argue with the conclusions. Just setting an expectation is often enough to make it come true. Students can do pretty much whatever they make up their minds to do within natural limitations—what holds them back is a set of beliefs about their limitations.[7]
 The environment for generating ideas must be relatively free of criticism. The students may acknowledge that some ideas are better or worse, but you must not be harsh or critical. Aim to identify and encourage any creative aspects of the ideas presented and suggest new approaches to any ideas that are simply 

uncreative. Praise your students for generating many ideas, regardless of whether some are silly or unrelated, while encouraging them to identify and 

develop their most unique ideas into high-quality projects. Your students can use project planning in and out of school and in the future. Questions about marriage, family, and careers are best answered after thoroughly considering many ideas. Teaching students the value of generating numerous ideas enhances their creative-thinking ability and benefits them now and in the future. Stimulate creativity by helping students to think across subjects and disciplines.
   Teaching adults
   If we come to consider teaching foreign languages to adults, current theories suggest that adults learn a second language much like they learn their first language: by hearing speakers use the language to communicate with them. Children listen to their parents and can understand a lot of language before they can speak themselves. The same is often true with adults. Adults who learn their second language in the same “natural” way they learned their first language will be able to use more of the language.
   When teaching adults, we should always bear in mind that their greatest needs are listening and speaking. With more advanced students, we may try to include some reading and writing.

    Another thing we should not forget is that adults are learning to use the language they need NOW not someday in the future, and thus we have to keep it relevant to their needs and level. [8]
     More than that, we should always be aware that we work within a military environment and it is also from a military environment that we get our professional joy. It is essential then to consider our work and outcome within this context. It is for our officer students then that we must tailor our work, our activities and our educational targets, our creative language-oriented teaching process. Consequently, we must think wise and consider our students qualities while teaching.
     Among the most important professional qualities of an officer is an ability to adopt timely, correct and unorthodox decisions and to take resolute and competent action in a complicated situation. His activities are in many cases directly connected with the operation  of combat equipment, which requires a high standard of engineer training, and also a capacity for making active use of knowledge, skills and abilities, which in itself is strictly individual. [9]
Without a proper knowledge of arms and military equipment, professional performance of one's official duties in present-day conditions is no longer possible. Success in performing combat missions depends on how well do officers (primarily lower-echelon officers) cope with technical problems. These problems cannot be resolved by sheer strength of will. Officers must be trained to do so, and they themselves must keep learning all the time. A most effective didactic device here is technical creativity aimed at resolving non-routine engineering tasks and fostering students' motivations for a creative approach to engineering and, consequently, to any other activity. This helps to a certain extent to resolve the contradiction of modem educational systems between the mass character of transfer of knowledge in the process of education and the individual character of use of this knowledge in diverse real-life situations.
    The multifaceted activities of an officer are intrinsically creative, requiring 

unconventional, original and non-routine thinking, feeling and action. In contingency situations, which are so common in military life, the officer must 

display reasonable initiative and, in the conditions of inadequate and often contradictory information, make an unorthodox decision often not provided for by official instructions. The officer constantly has to combine two tendencies: strict determinacy of professional activity and creative improvisation in achieving the set goal. It is difficult, but necessary to combine these two tendencies. Hence the need to encourage the student's creativity in every way, to foster a set of personality traits enabling him to take part in the process of creating a new intellectual product, which implies an intra-system and inter-system transfer of knowledge and skills into new situations and a change in the mode of action in the process of performance of training and combat missions. Only such an approach ensures the student's subsequent effective activity in the rank of officer.
      All these coordinates are a must also when our officers learn foreign languages as the same way they combine clearly set information with the creative process of finding the proper decision and react in their field of expertise, they have to do the same in class, when learning or improving a foreign language. We, as teachers, must speculate on this ambivalent quality they come with and go along to reach our target. It is the moment when we are creative, as teachers, in the process of rendering information, to later let them be creative and use the newly acquired language as a tool to express their creativity on the field, on the base or within NATO operational environment.
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